Pupil Premium Strategy Statement: The Canon Peter Hall Church of England Primary
School

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the outcomes for disadvantaged pupils last academic year.



School overview

Detail Data
Number of pupils in school 200
Proportion (%) of pupil premium eligible pupils 44%
Academic year/years that our current pupil premium strategy plan covers (3-year plans are 2025-2026
recommended — you must still publish an updated statement each academic year with a 2026-2027
clear evaluation of the impact of the strategies used in the previous academic year).

2027-2028
Date this statement was published 11.12.25

Date on which it will be reviewed (this should be a working document and therefore should be
reviewed at least termly).

End of Spring term

Statement authorised by

Tracey Grove

Pupil premium lead

Tracey Grove

Governor / Trustee lead

Chris Rayner (EDA)
Tamara Allen (DCEOQO)

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £134,747
Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0

Total budget for this academic year £134,747

If your school is an academy in a trust that pools this funding, state the amount available to your
school this academic year




Part A: Pupil premium strategy plan

Statement of intent

As part of the Lincoln Anglican Academy Trust, we believe that every child should be enabled to be all that God intended through
Excellence, Exploration and Encouragement. No matter what their background or circumstances, every child deserves to have the
same opportunities to help them succeed in life, both academically and within society as a whole. The purpose of the pupil premium
strategy is to support pupils who are in receipt of PP Funding overcome challenges in order to achieve this and to ensure there is
equality for all.

Being part of the trust, we believe that one way to ensure fairness for all is to provide an education that includes ‘mirrors and
windows’, where children are given opportunities that allows them to see beyond their own lived experiences and get to feel and
understand that they have a positive part to play in a rich and varied society (locally, nationally and globally). In addition, all pupils
at Canon Peter Hall, without exception, are encouraged to develop the essential knowledge and skills that helps them to flourish,
thrive and ultimately, succeed in life.

Every disadvantaged and vulnerable child has the right to be privileged and it is our intention to address any social divide and
inequality. This Pupil Premium Statement supports all children and families who are in receipt of pupil premium, including those
who are already high attaining. Strategies also include supporting those that have a social worker; looked after and previously
looked after children; pupils in receipt of FSM and those not on FSM but may be on the poverty line. We ensure that appropriate
support is given to those considered to have multiple vulnerabilities, such as in receipt of PP and SEND or EAL. There is an
expectation that all our pupils can achieve and have access to a full curriculum offer.

We have a moral obligation to bring about positive change and a desire to deliver an enriching learning experience based on high
expectations, high challenges and high ambitions for all children, and particularly for those experiencing socio-economic
deprivation. We have received bespoke training from the Trust that has secured our understanding that if we get teaching and
learning right for pupils in receipt of pupil premium, then we are getting it right for all.




Research identifies quality-first teaching as being the most effective way to close the attainment gap between pupils in receipt of
pupil premium and their peers who are not in receipt of this funding. Therefore, this is a fundamental thread throughout the strategy
statement, with a focus on high-quality CPD to upskill staff and to ensure pupils’ attainment will be accelerated and sustained in
line with pupils who are not in receipt of pupil premium.

Our decision-making has taken into account a thorough diagnostic assessment of our children’s challenges and individual needs.
The approaches we have adopted complement each other to help pupils to succeed. To ensure they are effective, we will:

> be uncompromising in our belief that all pupils and staff should be supported and challenged to be the best that they can be.
> adopt a whole-school approach in which all staff take responsibility for monitoring the wellbeing of children (if this is at the heart
of what we do, then this should have a positive impact on attainment)

> adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations
of what they can achieve: First and Best!

> ensure there are no ‘capped ceilings’ on learning

> address any further barriers as soon as they arise to mitigate against any additional negative impact on progress

This statement of intent is written in line with our trust ethos along with our school vision and School Development Plan to
ensure sustained impact.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge

number

1 Baseline assessments, observations and discussions with pupils indicate underdeveloped oral language skills and vocabulary
gaps among many eligible pupils on entry into EYFS.
These underdeveloped oral language skills are evident from Nursery through into Year 3 and in general, are more prevalent
among our eligible pupils than our non-eligible pupils.

2 Assessments, observations, and discussions with pupils suggest eligible pupils generally have greater difficulties with phonics
than their non eligible peers and this is certainly the case in EYFS with 50% of PP children achieving expected standard in Word
Reading compared to 94% of others.
Subsequently this negatively impacts their development as readers in later years, as well as their accessibility to other curriculum
areas

3 Internal assessments and book studies indicate that writing attainment among disadvantaged pupils is significantly below that of
non-disadvantaged pupils on entry.
On entry to Reception this year, 67% of our disadvantaged pupils are working below age-related expectations in baseline writing
assessments.

4 Attendance — Over time the gap between pupils in receipt of PP and those not in receipt of PP has reduced each year:
Absence gap 2020/21 — 3.2%
Absence gap 2021/22 — 1.77%
Absence gap 2022/23 — 1.22%
Absence gap 2023/24 — 0.64%




data for all pupils.

pupils’ progress.

Absence gap 2024/25 — 1%

However, 2024/25 absence still remains a priority as attendance of pupils in receipt of PP is still 2.3% below national attendance

Also our attendance data for 2024-2025 shows that 25.3% of disadvantaged pupils have been ‘persistently absent’” compared to
19.2% of their peers. Our assessments and observations indicate that absenteeism is negatively impacting on disadvantaged

5 Emotional readiness for learning can also be a barrier to progress for our eligible pupils as a result of both personal and

Stage 2.

environmental issues. This has resulted in some gaps in knowledge resulting in some pupils falling further behind age-related
expectations. In correlation with this, some pupils have lost their resilience to tackle challenging tasks and are struggling to retain
previous learning into long term memory (knowing more, remembering more), particularly within Key Stage 1 and Lower Key

Some pupils who are disadvantaged can find it harder to demonstrate metacognitive strategies and to self-regulate. The school
will continue to prioritise well-being/pastoral support due to the high level of need for our most vulnerable children.

6 Levels of parental engagement are limited and many parents require additional support to enable them to support their child in

school.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have

been achieved.

Intended outcome

Success criteria

Improved oral language skills and vocabulary
among disadvantaged pupils

Assessments, Pupil Book Study and observations indicate significantly improved oral language
among eligible pupils. This is evident when triangulated with other sources of evidence, including
engagement in lessons, book scrutiny and ongoing formative assessment. Lesson visits and pupil
book study provide evidence that children are being taught explicit vocabulary and are able to
commit the words to long-term memory, which they use to articulate their learning.




Improved reading attainment among
disadvantaged pupils

Phonics outcomes in 2026/27 show that outcomes for eligible pupils are at least in line with or
exceed National figures for all.

KS1 reading outcomes in 2026/27 show that outcomes for eligible pupils are improving and
broadly in line with National figures for all.

KS2 reading outcomes in 2026/27 show that outcomes for eligible pupils are improving and
broadly in line with National figures for all.

Improved early writing attainment among
disadvantaged pupils

EYFS writing outcomes in 2026/27 show that outcomes for eligible pupils are improving and
broadly in line with National figures for all.

KS1 writing outcomes in 2026/27 show that outcomes for eligible pupils are improving and
broadly in line with National figures for all.

To achieve and sustain improved wellbeing for
all pupils in our school, particularly pupils in
receipt of pupil premium funding

Sustained high levels of wellbeing in 2026/27 demonstrated by:
e qualitative data from pupil voice, pupil and parent surveys and teacher observations

e 100% of pupils in receipt of pupil premium have completed a job application, taken part in

an interview, carried out a presentation to a business before they leave our school
¢ Reduction in the number of fixed term suspensions and behaviour related incidents.

e continued high levels of participation in enrichment activities, particularly among eligible
pupils

To improve pupils’ retention of knowledge
(knowing more, remembering more) and to
develop metacognition and self-regulation,
particularly for pupils in receipt of pupil
premium funding.

Through lesson visits, pupil book study and pupil voice as outlined in the monitoring schedule
e pupils are able to articulate learning that has been retained in long term

e pupils are able to use tier 3 vocabulary which has been explicitly taught using this vocabu-
lary to explain what they have learned

e pupils in receipt of pupil premium funding will be able to demonstrate or articulate
metacognitive strategies that help to improve their learning

e pupils in receipt of pupil premium funding are able to show an increased level of
concentration for longer periods of time

e pupils in receipt of pupil premium funding and teachers are able to provide examples where
the children persevered with a challenging task




pupils ‘expert outcomes’ increase in the quality and quantity of work as pupils progress
across the year

To achieve and sustain improved attendance
for all pupils, particularly pupils in receipt of

pupil premium funding.

Sustained low absence rates by 2025/26 demonstrated by:

the overall absence rate for all pupils to be no more than national absence.

The absence gap between pupils in receipt of pupil premium funding is less than the
national gap for pupils in receipt of pupil premium funding and is close to national all
absence.

the percentage of all pupils and eligible pupils who are persistently absent is below
national PA figure for both with no gap evident between PA figure for eligible pupils and for
all.

To improve parental engagement leading to
improved academic outcomes especially in
reading.

Improved communication ensures that parents can work with school to support their chil-
dren

General approaches in place which encourage parents to support their children with, for

example reading or homework;

Increased involvement of parents in their children’s learning activities through increased

parental workshops.

Parents/carers can work with outside agencies to explore approaches to parenting, and
access support in the home where required.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 70,971.32

Challenge Activity Evidence that supports this approach Impact (termly
number update)
1,2 and 3 Purchase of standardised | Standardised tests (PIRA/PUMA/YARC) support the reliability of teacher End of Spring term:
diagnostic assessments. | assessment and are used to support pupil analysis to ensure pupils PIRA and PUMA test
receive the effective additional support through high quality intervention, materials have been
- i tl t hers. Insight i i t purchased and administered
assessments are y 9 pup terms. Data has been used to
interpreted and ensure that children receive
administered correctl targeted support to close the
y- gaps with their peers and
achieve their end of year
targets
Summer term:
Autumn term 2026:
1,2 and 3 Training and moderation A system that places significant emphasis on achievement in national End of Spring term:

opportunities at regular in-
tervals throughout the year
within and across schools.

tests at various key stages contradicts the need for teachers to think
deeply about assessment. Numerous past papers and their associated
marking schemes have dominated schools’ practices for years, leading
many professionals to side-line the importance of getting to grips with
core assessment principles.

Assessment that does not rely on test outcomes is hard to get right and
therefore requires dedicated ongoing professional development to ensure

Writing Moderation has taken
place in the Autumn and
Spring terms with colleagues
from across Hub 1 to ensure
accuracy of assessments and
share good practice. In
school reading and maths
moderation has taken place
between subject leaders and
class teachers to quality




its accuracy. However, a balance between ongoing formative assess-
ment, then teacher assessment that is confirmed by test outcomes is
good practice. We know that, especially for younger children, that the re-
sults of a test don’t always reflect pupils’ progress and attainment seen
within the classroom.

https://educationendowmentfoundation.org.uk/guidance-for-
teachers/assessment-feedback?utm_source=/quidance-for-
teachers/assessment-

feedback&utm_ medium=search&utm campaign=site searchh&search t
erm

https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/embedding-formative-assessment

https://educationendowmentfoundation.org.uk/news/measuring-up-
helping-teachers-to-assess-better

assure assessments and
provide support and
professional challenge.

Summer term:

Autumn term 2026:

1,2,3,5

Training and coaching for
staff to increase their under-
standing of the science of
learning and the Rosenshein
principles within their class-
room practice.

Effective metacognitive strat-
egies get learners to think
about their own learning
more explicitly, usually by
teaching them to set goals,
and monitor and evaluate
their own academic pro-
gress.

Dual coding techniques and
retrieval practice will be used
to support pupils’ retention of

The Science of Learning summarises existing cognitive-science research
on how students learn and connects it to practical implications for teach-
ing.

https://www.stem.org.uk/science-of-learning

https://sciencetltoolkit.wordpress.com/2019/02/18/12-research-papers-on-
dual-coding/

The EEF guidance is relevant to early years practitioners, teachers, and
senior leaders in all educational settings.

To develop the recommendations, the EEF reviewed the best available in-
ternational research and consulted experts, teachers, and academics to
arrive at key principles for effective teaching. Each recommendation is ac-
companied by specific examples. International evidence states that when
properly embedded these approaches are powerful levers for boosting
learning.

End of Spring term:

CPD sessions have taken
place to refresh teacher’s
knowledge of the Rosenshein
principles. Strategies for
adapting learning tasks to
meet the needs of all learners
have been shared and the
use of technology to support
learning has been trialled in
two classes.

Dual coding using Widget
tools has been implemented
across the school to support
children with their reading.

Summer term:

Autumn term 2026:
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/news/measuring-up-helping-teachers-to-assess-better
https://educationendowmentfoundation.org.uk/news/measuring-up-helping-teachers-to-assess-better
https://www.stem.org.uk/science-of-learning
https://sciencetltoolkit.wordpress.com/2019/02/18/12-research-papers-on-dual-coding/
https://sciencetltoolkit.wordpress.com/2019/02/18/12-research-papers-on-dual-coding/

what has been taught and to
think about how it aids new
learning.

Funding will also be used to
provide release time for
subject leaders so that they
can ensure their subject’s
curriculum is well-sequenced
to enable pupils to retain and
build on prior knowledge and
to master new ideas. They
may also use this time to
support colleagues in
planning a sequence of
work.

https://educationendowmentfoundation.org.uk/education-evidence/quid-
ance-reports/metacognition

https://d2tic4wvoliusb.cloudfront.net/eef-guidance-reports/metacogni-
tion/EEF Metacognition and self-regulated learning.pdf

Ensure fidelity to a DfE vali-
dated Systematic Synthetic
Phonics programme to se-
cure stronger phonics teach-
ing for all pupils.

Subscribe to RWI online por-
tal to enable tracking of data,
access to online assess-
ments and CPD.

Release time for phonics
lead to coach, team teach,
deliver training, create CPD
pathways for individual prac-
titioners to improve practice.

Phonics approaches have a strong evidence base that indicates a positive
impact on the accuracy of word reading (though not necessarily compre-
hension), particularly for disadvantaged pupils:

Phonics | Toolkit Strand | Education Endowment Foundation | EEF

End of Spring term:

RWI Development Days have
provided high quality CPD
and coaching session for all
practitioners. All staff
delivering phonics have
bespoke portal pathways for
ongoing CPD. Phonics lead
has accessed high quality
CPD which has been shared
in school. Phonics lead has
been released from class to
quality assure phonics
sessions and fidelity to the
programme as well as coach
staff.

Summer term:

Autumn term 2026:
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf

1,2

Enhancement of our reading
curriculum and teaching de-
livery in line with DfE and
EEF guidance.

We will fund teacher release
time to embed key elements
of guidance in school and to
access English Hub re-
sources and CPD.

The EEF reports offer seven practical evidence-based recommendations that
are relevantto all pupils, but particularly to those struggling with their literacy.
To develop the recommendations, the EEF reviewed the best available inter-
national research and consulted experts to arrive at key principles for effec-
tive literacy teaching.

Fluency | EEF

https://www.hertsforlearning.co.uk/blog/early-findings-ks2- reading-
fluency-project

End of Spring term:

CPD for all teachers on
teaching reading fluency.
Release time for the Reading
leader to quality assure the
implementation of this has
taken place termly. New
books purchased and added
to classrooms and libraries.

Summer term:

Autumn term 2026:

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)

Budgeted cost: £26,228.01

Challenge
number

Activity

Evidence that supports this approach

Impact (termly update)

1,5

Forest School Intervention
sessions to support children
with regulating their emotions
alongside access to bespoke
curriculum lessons by a

qualified forest school teacher.

https://www.forestresearch.gov.uk/

Research shows Forest Schools make a difference to
children in the following ways:

Confidence

Social skills

Communication

Motivation

Physical Skills

Knowledge and Understanding

End of Spring term:

Weekly forest school sessions have
taken place during the Autumn and
Spring terms for all children in our
nurture provision alongside other
children from across the school as
part of our pastoral support offer.

Summer term:

Autumn term 2026:

12



https://educationendowmentfoundation.org.uk/reading-house/fluency
https://www.forestresearch.gov.uk/

1,2 Funding for staff to deliver https://educationendowmentfoundation.org.uk/projects- | End of Spring term:
small group intervention e.g. andevaluation/projects/nuffield-early-language- Sensory circuits implemented within
e Hertfordshire Reading intervention Nurture Provision aally. To date,
. .. precision teaching has been
Fluency https://www.hertsforlearning.co.uk/blog/early-findings- | implemented in KS2.
e Precision teaching ks2- reading-fluency-project Summer term:
e Sensory circuits
We know that Herts Fluency works as it has been trialled in | Autumn term 2026:
Year 6 by English Leader. We would like to widen the use
of this.
1,2 Additional phonics sessions Phonics approaches have a strong evidence base End of Spring term:
(daily fast track tutoring) indicating a positive impact on pupils, particularly from RWI fast track tutoring has been
targeted at disadvantaged disadvantaged backgrounds. Targeted phonics consistently delivered daily for the
pupils who require further interventions have been shown to be more effective when | first 20% of pupils. This has been
honics support delivered as regular sessions over a period up to 12 quality assured in both Auturnn and
P pport. ) g P P Spring by both the Reading leader
weeks: and RWI advisor on RWI
Phonics | Toolkit Strand | Education Endowment Development days.
Foundation | EEF Summer term:
Autumn term 2026:
1 Purchase of a Language Oral language interventions can have a positive impact on End of Spring term:

programme (Welkomm) to
develop listening, narrative
and vocabulary skills for
disadvantaged pupils who
have relatively weak spoken
language skills.

pupils’ language skills. Approaches that focus on speaking,
listening and a combination of the two show positive
impacts on attainment:

Oral language interventions | Teaching and Learning
Toolkit | EEF

Welkomm intervention has been
implemented across EYFS
throughout the Autumn and Spring
terms. Progress is evident from
baseline data to end of spring data.

Summer term:

Autumn term 2026:
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £37,547.31

Challenge Activity
number

Evidence that supports this approach

Impact (termly update)

5 6 Whole staff training on
behaviour management with
the aim of developing our
school ethos and ensuring a
consistent use of
unconditional positive regard
across school.

Pupil rewards for positive
reinforcement

Both targeted interventions and universal approaches
can have positive overall effects:

Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)

End of Spring term:

Refresher training for all staff on the
school’s ethos of unconditional positive
regard. Additional delivery of CPD as
part of INSET days led by an
Educational Psychologist on strategies
to support children displaying the most
challenging behaviour.

Summer term:

Autumn term 2026:

45,6 Embedding principles of good
practice set out in the DfE’s
Improving School Attendance
advice.

Support from Local Authority
Educational Welfare Service

Attendance Rewards

The DfE guidance has been informed by engagement
with schools that have significantly reduced levels of
absence and persistent absence.

End of Spring term:

Overall rate of attendance for
disadvantaged pupils is 93% with PA
21.6%

Funding has been used to purchase
support and advice from the local
authority Education Welfare Officer
who meets monthly with the school
attendance lead. Funding has also
been used to enable the school
attendance team to meet weekly to
track and analyse pupil attendance.

Summer term:

Autumn term 2026:
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

1,2,6

Increase parental
engagement through reading
workshops so that they know
how they can support their
children’s learning.

Subscribe to Learning with
Parents app to support
children and families with
home reading

Subscribe to RWI portal so
parents can support children’s
phonics development at
home.

Implement a strong pastoral
offer to build strong, trusting
relationships with parents and
families, fostering
collaboration and
engagement in their child’s
learning.

The EEF research states there is moderate impact for
very low cost based on extensive research. The right
approach is key to improved outcomes.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit

https://educationendowmentfoundation.org.uk/education-
evidence/early-years-toolkit/parental-engagement

End of Spring term:

Parental engagement has increased.
Phonics workshops offered in the
Autumn and spring term for parents. A
maths workshop on supporting the
teaching of multiplication facts has
been well attended.

Phonics sessions are shared weekly
(through the use of QR codes linking to
the RWI portal) with parents so they
can support their child’s phonics
learning at home.

Summer term:

Autumn term 2026:

1,5

Enrichment activities such as
extra curricular clubs

Wider opportunities for pupils
— eg school visits, including
overnight residential visits.

Opportunities to eliminate the
poverty gap of experiences —
eg. musical performances, mu-

seum visits

Widening children’s experiences will support cultural
capital and enrich the learning experience of all learners
so that vulnerable children can become as privileged as
their non-disadvantaged peers.

End of Spring term:

A range of extra curriculuar clubs
offered during the Autumn and Spring
terms. Sports clubs are led by
specialist sports coaches. All clubs are
offered free of charge to remove any
barriers to attendance.

All children have been able to
participate in school trips with funding
used to support this such as a Year 6
trip to a museum and Year 4 visit to the
seaside

15



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement

Summer term:

Autumn term 2026:

45,6 The Wgrld of Work continues Historic success with.in the school on: End of Spring term:
to be high proflle and d.emon- o B_ehaw.our outcomes World of Work opportunities have been
strates all pupils especially ° Life skills built into curriculum planning to show
those in receipt of pupil pre- o Personal development the children the link between the '
mium funding have sufficient . Concepts of lifelong employment skills classroom and the World of Work. This
knowledge and understanding has been through the purchase of
. online resources.
for future learning and employ- )
ment — supporting Equity for all Summer term:
and allowing children to flour-
ish, thrive and ultimately, suc- Autumn term 2026:
ceed in life.
4,5, 6 Provision for disadvantaged Improving Social and Emotional Learning in Primary End of Spring term:

pupils who struggle with their
SEMH. Support provide for a
range of challenges including,
but not limited to:
Bereavement

Friendships

Attachment

Self-Esteem

Self-regulation

Pastoral team to support
pupil’s social, emotional and
behavioural needs.

Use of a Educational
Psychologist to support school
with identifying and supporting

pupil’s social, emotional,

Schools reviews the best available research to offer
school leaders six practical recommendations to support
good SEL for all children. It stresses this is especially im-
portant for children from disadvantaged backgrounds and
other vulnerable groups, who, on average, have weaker
SEL skills at all ages than their better-off classmates.

Evidence from the EEF’s Teaching and Learning Toolkit
suggests that effective SEL can lead to learning gains of
+4 months over the course of a year. Yet — even though
SEL is already a large (and often unrecognised) part of
their current job — few teachers receive support on how
they can develop these skills in their everyday teaching
practice.

EEF Social and Emotional Learning.pdf
(d2tic4wvoliusb.cloudfront.net)

Pastoral Lead has completed ELSA
training and ELSA sessions have been
implemented during the Spring term.
ELSA TA has accessed supervision
with the EP service.

Educational Psychologist has provided
support for staff in meeting children’s
needs and providing professional
reports to support the submission of
EHCPs.

Summer term:

Autumn term 2026:
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behavioural needs as well as
SEN.

Total budgeted cost: £134,747
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have analysed the performance of our school’s disadvantaged pupils during the 2024/25 academic year using Key Stage 1 and 2
data, phonics check results and internal assessments.

GOOD LEVEL OF DEVELOPMENT
2023/2024 ALL 67% PP 38% GAP  -29%
2024/2025 ALL 62% PP 40% GAP  -22%

PHONICS SCREENING CHECK OUTCOMES
Year Measure Y1 Pass % Y2 Pass %
School Overall 83% 86%
School Overall 90% 86%
2024/2025 PP 67% 80%
Reading Writing Maths
All PP Gap All PP Gap All PP Gap
EYFS 81% 50% -31% 62% 40% -22% 69% 40% -29%
Year 1 65% 50% -15% 62% 38% -24% 62% 38% -24%
Year 2 48% 30% -18% 52% 40% -12% 62% 60% -2%
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Year 3 50% 57% +7% 50% 44% -6% 62% 63% +1%

Year 4 59% 57% -2% 51% 50% -1% 55% 43% -12%
Year 5 80% 73% 7% 70% 78% +8% 80% 78% -2%
Year 6 77% 75% -2% 73% 75% +2% 83% 83% =

Review of Pupil Premium Strategy Implementation

Over the past three years, the school has engaged in a strategic partnership with the Witham St Hugh’s English Hub, receiving intensive support and
professional development aimed at enhancing the teaching of phonics. The positive impact of this collaboration is reflected in the improved phonics
outcomes, with pupils achieving above national results in phonics.

In addition, the school has utilised Pupil Premium funding to deliver daily, fast-track phonics tutoring for identified pupils. This targeted intervention
has been instrumental in accelerating progress and closing attainment gaps.

To support accurate teacher assessment and inform targeted intervention, the school has consistently utilised PUMA and PIRA assessments. These
tools have enabled staff to identify pupils requiring additional support and to tailor provision accordingly.

Reading has been a strategic priority over recent years, and the positive impact of this focus is now reflected in pupil performance. Disadvantaged
pupils are achieving outcomes at least in line with national averages at the end of Key Stage 2. The school has also achieved the Bronze Award as
part of the Lincolnshire Reading Pledge, further demonstrating its commitment to promoting reading and literacy across the curriculum.

Analysis of assessment data from the 2024/25 academic year demonstrates a sustained improvement in outcomes for disadvantaged pupils, with a
progressive narrowing of attainment gaps compared to their peers. This trend is evident across year groups, indicating that the longer pupils remain
in the school, the more the gap diminishes.
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Attendance

CPH 2023-2024 CPH 2024-2025 National
Attendance ALL 93.1% 93.5% 94.5%
Attendance PP 92.9% 92.8%
CPH 2023-2024 CPH 2024-2025 National
Persistent Absenteeism ALL 19.6% 18.8% 13.5%
Persistent Absenteeism PP 20.9% 22.5%

e Overall Improvement: Attendance for all pupils improved from 93.1% to 93.5% between 2023-24 and 2024-25.

e PP Pupils: Attendance for Pupil Premium (PP) pupils remained broadly in line.

o Absenteeism decreased by 0.8% (from 19.6% in 2023—-24 to 18.8% in 2024-25 but remains above the national average of 13.5% by 5.3

percentage points.

e Pupil Premium (PP) pupils: Absenteeism increased by 1.6% (from 20.9% to 22.5%). This widening gap suggests PP pupils are at greater
risk compared to their peers. During 2025-2026, targeted interventions (e.q., family engagement, attendance incentives, pastoral support) will
be implemented to address persistent absenteeism among PP pupils.

Whilst there remains a clear focus on ensuring all disadvantaged pupils reach their potential it is evident through the plan that progress
has been made. Whilst some gaps do still exist, analysis evidences that this is often related to complexity of need, for example pupils
who are in receipt of PP but also with diagnosed additional needs. This also includes areas such as medical needs, wellbeing and
mental health where challenges for some of our disadvantaged pupils are particularly acute. Having analysed the impact from the
previous academic year we have reviewed our strategy plan and made changes to how we intend to use some of our budget this
academic year based on the identified priorities. These are clearly identified within the Activity in This Academic Year section above.
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Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year.

Programme Provider

None

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation
was spent last academic year

N/A

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Our Pupil Premium Strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery
premium. That will include:

. embedding more effective practice around feedback. EEF evidence demonstrates this has significant benefits for pupils, par-
ticularly disadvantaged pupils.
. offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activi-

ties will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and sup-
ported to participate.

. Offering a FREE breakfast café for all pupils— funded by GREGGS Foundation

. Dolly Parton — Imagination Library — continuous funding through the Cleethorpes Rotary Club/local business — every child in
EYFS (Nursery and Reception) will receive a free book every month.

In planning our new pupil premium strategy, we evaluated the impact of previous plans. We also participated in a pupil premium
workshop led by the Trust’s EDA with the opportunity to engage in collaborate professional dialogue and planning with schools from a
similar context to share good practice.

We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, conversations
with parents, students and teachers in order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s
families of schools database to view the performance of disadvantaged pupils in schools similar to ours.

We looked at a number of reports, studies and research papers about effective use of pupil premium, the impact of disadvantage on
education outcomes and how to address challenges to learning presented by socio-economic disadvantage.

We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to
secure better outcomes for pupils.
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